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GLOBAL YOUTH WORK MAPPING  

The purpose of this research is to: 

Map and evaluate existing models of global youth work across organisations in England and 

identify and make recommendations for building on commonalities and strengths, with the 

aim of providing a clearer understanding of the language, quality and definition of global 

youth work, both within and outside the sector.  

This report aims to provide: 

 an explanation of the existing models of global youth work, including primary research 

with organisations delivering global youth work 

 mapping these different models to highlight similarities and differences (including an 

analysis of the language used) 

 an analysis of the strengths and weakness of these models of global youth work. 

Methods 

This research report is based on a qualitative study of people who identify themselves as 

being involved in, or who have an interest in, global youth work. It involved an online survey 

of 25 people, a focus group of 12 people and individual, semi-structured interviews with 11 

people, as well as a review of current global youth work policy and curriculum materials, 

policy documents and wider literature. 

The research has been commissioned by DEA as a think piece for the youth work sector. 

The views expressed in the report are the author‟s and may not represent the views of DEA. 

Where references are made to past DEA policies and practice, this should not be taken to 

represent the current views of the organisation. 

Contents: 

1. Introduction 

2. Main models and approaches to global youth work 

3. Comparative assessment of models  

4. Areas of commonality 

5. Conclusions in brief 

6. Recommendations 
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1. Introduction  

1.1 Scope 

This research aims to: introduce the different approaches adopted by various agencies 

that identify themselves as involved in global youth work; compare and contrast these 

approaches, identifying strengths and weaknesses; and make recommendations for the 

future development of global youth work practice. Two specific pieces of research on global 

youth work have been undertaken over the past year. The first was by Here and There 

Consultancy in May 2009. As the author Nic Cotton stated, the report “maps the range of 

global youth work opportunities available in the UK. It identifies the non-formal youth sector, 

captures a picture of young people‟s participation in a range of activities in the UK, and 

highlights some benefits and barriers to delivering good global youth work in addition to 

identifying some areas for development”. The second piece of research was an evaluation of 

the DEA-co-ordinated Global Youth Action Programme undertaken by Xchange 

Consultancy. The research here attempts to build on the issues that have emerged from 

these studies but inevitably, in such a small field, there is some overlap due to the nature of 

the task set.  

 

Indeed, what is clear is that there is a need to move global youth work forward and the 

recommendations at the end of this report reinforce some of the strengths and perceived 

shortcomings of global youth work as it is organised and practised at present. 

 

There is a range of organisations which associate themselves with the term global youth 

work, including but not exclusively, aid agencies such as CAFOD, Christian Aid, Oxfam and 

Y Care International; national voluntary youth organisations (NVYOs) such as Girl Guiding 

UK, the Scout Association and the Woodcraft folk; youth services/children and young 

people‟s services, and local voluntary and community sector organisations, including a 

relatively small number of Development Education Centres (approximately 15% of all 

Development Education Centres in the UK). There appears to be a consistency in the 

methods which are used in the face-to-face work with young people and group work, and 

interactive, creative, non-formal education methods play a key role in the delivery. However, 

there are different ways in which these methods are co-ordinated, supported and promoted. 

The approaches of organisations involved in global youth work consist of one or more of the 

following:  
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 the provision of curriculum resources, which aim to provide factual information and 

outline interactive learning approaches which make some suggestions for further action, 

both campaigns-focused and related to personal action/lifestyle changes  

 face-to-face project work with young people on specific global themes 

 the provision of training courses and/or professional development workshops for youth 

workers and other youth-focused practitioners. 

1.2 Audience 

The practice of global youth work seems to have a wider audience than young people who 

access youth services or voluntary youth organisations. Respondents to this research were 

involved in work in schools, colleges, universities and community contexts, but using the 

term global youth work.  

In youth services, located within local authority integrated youth support services (IYSS), 

global youth work is almost exclusively offered as part of what are known as „universal 

services‟ for young people (or „tier one‟ level of intervention) (CWDC, 2008). In youth 

services this relates to “positive activities” for young people with “no identified additional 

needs”. According to national indicators for local authorities and local authority partnerships 

(NI 110) set by the Department of Communities and Local Government (2008), young 

people‟s participation in positive activities provides opportunities to: 

 acquire, and practice, specific social, physical, emotional and intellectual skills 

 contribute to the community 

 belong to a socially recognised group 

 establish supportive social networks of peers and adults 

 experience and deal with challenges 

 enjoy themselves. 

There are a few specific examples of where global youth work has reached young people via 

„tier two‟ provision (those with “additional needs”) including Y Care International‟s (YCI) work 

with young people in hostel accommodation and the Royal Borough of Kensington and 

Chelsea youth service‟s projects with disabled young people. There are very few examples 

of work with young people in „tier three‟ provision (those with “complex needs” in most need 

of targeted intervention) except YCI‟s work with young people in prison. (Between 2005 to 

summer 2007, Y-Care International's global youth work team worked with YMCA prisons unit 

projects in young offenders institutions across England.  
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The aim of the project was to bring a global perspective to the lives of young offenders) (Y 

Care International, 2010). However, across the sector this work is very much in the minority 

and working through positive activities appears to be very much the norm. 

1.3 Terminology 

Although the term global youth work is recognised by the agencies noted earlier, there is a 

range of other terminology associated with this area of work. DEA has in the past defined 

global youth work as being about informal education: “Global youth work is informal 

education with young people. It encourages a critical understanding of the links between 

personal, local and global issues. It seeks their active participation in bringing about change 

towards greater equity and justice”. (DEA, 2004) 

A majority of those surveyed online felt that the term global youth work had a reasonable 

degree of value and currency in their work with young people and partner organisations. One 

interviewee with around ten years‟ experience stated that the term global youth action was 

more widely understood by local authority youth services; it appeared to be more action 

orientated but could, by implication, seem to be more project focused (time limited) and 

campaigns focused. Conversely, global youth work could be seen as less confrontational 

and to include smaller actions on the part of the young people involved.  

A range of terms was used to describe the work in different contexts. In the focus group 

undertaken with the Joint Agencies Group (JAG), see appendix 1 for list of members, when 

asked “What terms do you use to describe your work?” the group responded in the following 

ways: 

Terms used when discussing the work with colleagues and young people include:  

 global youth work (x4)  

 youth work  

 informal education 

 international work (British Youth Council)  

 global citizenship (because schools use the term and young people may be familiar  

 active citizenship. 
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Terms used with funders and supporters include:  

 international links 

 youth work  

 global youth work (but needs explanation) 

 community cohesion  

 every child matters  

 global learning  

 informal/non-formal.  

 

Terms to be avoided include: 

 global citizenship 

 education/politics  

 international work 

 international exchange work. 

 

The terminology noted above reflects the range of perspectives that are contained within 

what might be called the global youth work sector. The term global citizenship is highlighted 

by some as a term to be avoided, as is the mention of the „political‟ dimension to the work. 

Some interviewees explicitly stated that the term global citizenship was laden with 

assumption and ideological baggage and should not be used in a youth work context, eg 

who defines who is a good global citizen? Similar thoughts of inappropriateness were 

identified in regards to the term global education, seemingly because „education‟ denotes 

formal education to young people rather than learning which might more closely denote 

„informal/non-formal education‟, ie youth work.  

The term international seems to be less favourable because it can denote travel/mobility and 

can seem to have less to do with the impact of globalisation here in the UK and Ireland or 

global development issues. Nevertheless, a range of youth services nationally would be 

involved in this type of international travel and youth exchange work. The term global youth 

work is not identified as being particularly user friendly for funders, perhaps because it is not 

immediately understood. Global youth work was mentioned as contributing to specific policy 

agendas, including Community Cohesion (DCLG, 2008) and Every Child Matters (DFES, 

2004) and this may be useful for communicating global youth work to Government 

departments. It appears from other comments that critical-thinking skills and active 
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citizenship are key to the approaches utilised by the agencies involved but the terminology 

does not reflect this in a clear way, ie the intent and value base are hidden in more generic 

and functional language. 

Most respondents in the semi-structured interviews agreed that there needs to be more done 

to promote global youth work as an accepted term and way of working to those who work 

with young people. This was seen to be particularly the case for those in children and young 

people services where there is no value base or mission which states that global issues 

should be addressed explicitly (unlike some major voluntary youth organisations such as the 

Scouts, or international NGOs like Y Care International).  

Only one interviewee (out of eleven) explicitly stated that they made practical use of the 

DEA-published global youth work terminology and principles in their day-to-day work, 

including training of youth workers. They found these terms to be acceptable and accessible. 

It is worth noting that this person has been through accredited global youth work training and 

has attempted to apply these approaches and principles in practice.  

From the data collected it can be suggested that a majority of respondents believe that 

global youth work has distinct and valuable elements, including:  

 a global focus or content 

 the emphasis on developing critical thinking skills  

 the development of connections and empathy in a global context. 

Some respondents state that global youth work is „good‟ youth work, seeming to suggest 

that global youth work is an extension of good practice, ie if youth workers are doing their 

jobs well according to accepted principles and good practice (LLUK, 2008) then they should 

and will address the global dimension to youth people‟s lives. However, there is little 

evidence from this research that sustained, ongoing, strategic integration of global youth 

work into youth work practice is taking place in local authority youth services, voluntary youth 

organisations and other settings where young people come together. Rather, the practice 

examples and curriculum resources suggest a sometimes ad hoc project work approach. 

This could indicate that global youth work is seen as a curriculum area, equivalent to sexual 

health for instance, which is addressed at various times in a youth work programme rather 

than as an underpinning global dimension to all curriculum areas. One senior member of 

youth service staff, interviewed as part of this study made the following assertion: “Ultimately 

global youth work is a vehicle for youth work to take place. It must be about young people 

and enabling their personal and social development rather than any other external agenda”. 
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1.4 The aims of global youth work 

Respondents to the online survey were asked what they felt are the most important aims of 

global youth work in order of priority. The largest percentage of respondents, 40%, felt that 

„to develop/empower the individual young person‟ was the most important aim of global 

youth work, reflecting the youth work nature of the approach. The second-largest 

percentage, 32%, chose the aim „to challenge young people‟s attitudes/assumptions about 

others and the world around them‟. The third significant choice, with 23%, was „to increase 

young people‟s knowledge of development and globalisation issues, eg fair trade, climate 

change‟.  

1.5 The skills, attitudes and knowledge required 

Based on the online survey responses it would appear that the skills and attitudes 

considered to be required to be an effective global youth work practitioner are not that 

dissimilar to those of an effective youth worker who engages young people in the dialogue 

and discussion of some form of non-formal education, eg project work, which leads to 

personal or collective action (see LLUK, 2008). A third area of what might be termed global 

knowledge is cited as a more distinct requirement, and this is also the area that may 

intimidate generic (non-global) youth workers most and/or be used as a reason for not 

undertaking global youth work practice. It is not clear from the survey what specific 

knowledge needs to be obtained, to what level, and how this is to be obtained in order to 

become an effective global youth work practitioner. The answer may lie more in a general 

awareness of current affairs, what might more aptly be described as a set of skills in how to 

access information on various themes and issues, as one respondent stated: 

 “This doesn't mean you need a degree in international relations – but you need to have the 

resources to be able to answer the questions young people may have, or at least know 

where you can direct them to find out more information.” 

This information could prove useful for developing curriculum resources, and developing and 

influencing training for youth workers to enable them to feel confident about delivering global 

youth work. If the skills, attitudes and knowledge required are broken down this can be used 

to emphasise where youth workers or agencies working with young people in a non-formal 

context currently have strength and what they need to do to develop their global youth work 

practice. 
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1.6 Changing context 

There was one specific exception to this broad acceptance of the term global youth work 

from a respondent who felt that, while valuable, the term could be exclusive and create 

barriers to partners engaging in the actual work. Indeed, the term global learning may have 

more resonance in the current climate of changes in how services are delivered to young 

people by local authorities. To even talk about youth services may be dated and have little 

currency in a climate of integrated youth support services. However, another interviewee in a 

senior position in a youth service stated that, in the current political climate, integrated 

services may be under threat and youth services may remain, albeit in a reduced and 

modified form. This may create some limited opportunities but it is more likely that global 

youth work will be seen as surplus to the essential requirements of what will need to be 

delivered, especially if it is seen as additional project work. 

 

2. Main models and approaches to global youth work 

This section refers to explicit stated aims, definitions and principles, and stages of global 

youth work referred to by different organisations. All are related to DEA‟s work in this area 

but with different emphasis and the development of some areas usually undertaken in an 

attempt to clarify the work. Consequently, criticisms of the DEA definition and principles can 

apply to all agencies that describe their work in the terms of a global youth work model. The 

DEA model is theoretical; DEA is not a youth work delivery organisation. However, it has 

been instrumental in the development of a practice model in the form of the Connect, 

Challenge, Change (CCC) Model. The CCC model could be seen as an attempt to make 

sense of the actual practice of global youth work in the substantial Global Youth Action 

programme over five years, evaluated fully for DEA in 2009. In the following section both will 

be looked at in turn. 

2.1 DEA's model of global youth work 

DEA has previously set out a definition and a range of principles of global youth work in the 

Global Youth Work Training and Practice Manual (last version 2007), this is the original and 

definitive global youth work publication. It states that global youth work starts from young 

people‟s everyday experiences and: 

 engages them in critical analysis of local and global influences on their lives and 
communities 

 raises awareness of globalisation, the world‟s history and rich diversity of peoples, 
particularly in relation to issues of justice and equity 
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 encourages young people to explore the relationships and links between their 
personal lives and the local and global communities  

 seeks young people‟s active participation to build alliances and create change, locally 
and globally. 

Outlined alongside this is a set of ten principles of the work (see appendix 2, though it should 

be noted that these principles are no longer used by DEA). Inherent in these principles is the 

recognition that the theory and practice should not focus on the development or 

underdevelopment of particular communities but, rather, on the impact of globalisation on 

the lives of young people and communities. This emphasis on globalisation as the key term 

seeks to replace terms such as international work, international dimension to youth work, or 

development education with young people. It seeks to place global youth work firmly in the 

tradition of youth work, aligning it with the principles of informal education with an added 

emphasis on young people taking action and recognising an unequal process of 

globalisation. 

The training and practice manual identifies some examples of activities and techniques to 

engage young people in global youth work. These predominately centre on workshop-based 

activities with young people, sometimes leading onto project work, eg a six-week project on 

music or fashion with a global dimension. The practice examples implicitly reinforces that 

global youth work is primarily about project work and not an integrated, ongoing perspective 

to youth work. In later publications of case studies (DEA, 2002) again project work is 

recognised as the main vehicle for global youth work; these are largely an attempt to provide 

practice examples to support the proposed theory. Characteristics of project working include:  

 a finite and defined life cycle 

 defined and measurable outcomes 

 a corresponding set of activities to achieve the „products‟ 

 a defined amount of resources 

 an organisation structure, with defined responsibilities, to manage the project. 

Adapted from Haughey, D. (2008). 

There are very few examples of ongoing global youth work other than those offered by more 

explicit globally themed or campaigning groups. Examples of these are supported locally by 

organisations such as People and Planet, in FE and HE contexts, and via local Development 

Education Centres, eg RISC, GLADE and others involved in the Global Youth Action 

programme, who work with small groups of committed young people who are motivated by 

the focal issues.  
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These examples tend also to have high levels of participation by the young people in the 

design and focus of the group, unlike some project work where the curriculum and structure 

is largely set externally by the agency and funding sources. 

The Global Youth Work Training and Practice Manual makes some explicit statements about 

what global youth work should aspire to achieve and the principles which should be adhered 

to. As with many mission statements or visions there is a gap between principle and 

practice. The definitions and principles in the manual are set as aspirations, rather than 

based on the reality of practice; this does not mean that they are not valuable but it does 

mean that they will not always or even often reflect the reality of practice, as opposed to 

principles (theory) being informed by practice. In other areas of education this has been 

identified as „espoused theory‟ (Smith, 1994) rather than the „theory in use‟.  

In the online survey respondents were asked how useful they found the DEA-developed 

definition of global youth work. A majority said they found it to be „fairly useful‟ followed by 

over a quarter saying it was „very useful‟ and 14% saying is was „okay‟. This seems to 

indicate that the respondents were broadly in agreement with the definition. Positive 

comments on the strength of the definition included the following: 

 “I think the third sentence is vital, placing the education in a reality and emphasising the 
importance on young people acting as global citizens not just passive learning” 

 

 “Links between personal, local and global issues is (sic) strong.” 

 “Active participation in bringing about change is a strength because it is important to 
encourage young people to not be afraid to speak out against injustice” 

 “It is not patronising and encourages thought and debate rather than prescription” 
 

 “Simple, short but covers most of the things I would say are important to global youth 
work.” 

 

However, if we look at some of the perceived weaknesses identified there are some 

problematic elements. These break down into the following six areas: 

 

a) The phrase „equity and justice‟ is referred to as a weakness in the definition by five 

different respondents (more so than any other). Comments include: 

 

 "bringing about change towards greater equity and justice…equity and justice doesn't 
for me cover the work non-political organisations such as the Scouts do, and doesn't 
cover issues such as global warming.” 

 “Would global youth work only be about equity and justice? I would think much could 
be encompassed in these terms but would perhaps this be too narrow a definition?” 



Global youth work mapping – Paul Adams UEL Page 11 
 

 “The phrase equity and justice confuses students and other youth workers – could be 
phrased in simpler language.” 

 “The weakness is that it has a campaigning element of 'greater equity and justice' – 
that's a large thing to be measuring (even if it can be measured!).” 

 “Whilst a debate about what is equitable and just is important and necessary for all of 
us, the terms can be defined in many ways. This could be seen as a problem” 

b) There is an assumption of change in the global youth work process which may not 

always be possible or appropriate (mentioned three times). 

c) There needs to be reference to other issues of concern including sustainability, and the 

commonalities and interconnectedness between people (mentioned three times). 

d) The definition is not that useful outside of the informal/youth work sector (mentioned 

once). 

e) The language used is not freely accessible to young people (mentioned once). 

f) It could create the impression of international youth work rather than a form of global 

learning (mentioned once). 

These observations are also endorsed by the evaluation of the recent DEA Global Youth 

Action programme, which states: 

”The problem of connecting global youth work theory and practice has been an issue 

throughout GYA. Concern about the language and accessibility of the theory and the 

difficulty of the practical application was voiced at all of the DECs. Global youth work, in an 

effort to hold on to its core conceptual base around globalisation and its values, needs to find 

a way to challenge the attitude that it is „too academic‟ by developing materials and training 

that support the linkages between theory and practice‟ (DEA, 2010, p5). 

SWOT analysis of DEA’s model 

Strengths 

The model that has in the past been proposed by DEA is comprehensive and outlines 

principles and some theoretical underpinning related to globalisation, and suggests that 

young people, informal education and change are key to this work. This can also provide a 

structure for monitoring and evaluating youth work. 

The model (definitions and principles) are already out there in the youth work field , 

recognised to a certain extent in the National Occupational Standards for Youth Work and 

some training courses and youth organisations. Therefore, there is an existing community of 

practice of those committed to global youth work. 

Weaknesses 
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The DEA model (definition and, to a lesser extent, the principles) is seen by many surveyed 

to be the approach to global youth work. However, this does not seem to be the predominant 

approach actually used to address global issues with young people in a non-formal/informal 

educational context. Many individuals and agencies are involved in advocating the DEA 

model. However, they also have their own distinct mission, audience and, to a lesser extent, 

methods, undermining the coherence of what global youth work is seen to be. 

The model assumes a certain level of education, commitment and political awareness on the 

part of the youth work practitioner. In the local authority sector over half the staff employed 

as youth workers are not nationally (JNC) qualified. According to estimates local authority 

youth services employ 4,225 professionally qualified staff and 17,000 youth support posts 

(NYA, 2008). In the voluntary sector hundreds of thousands of people are engaged in work 

with young people. However, there is little data about their level of training and qualification. 

Whilst qualification does not denote ability to develop and deliver global youth work, the DEA 

model does imply an understanding of youth work principles and a level of understanding of 

global issues, motivation and critical thinking on the part of the youth worker. 

There is a lack of high-level participation of young people in the strategic direction of global 

youth work, and the application of the model and principles does not explicitly prioritise 

asking young people what they want to achieve by being involved. The principles mention 

the need to work from young people‟s experience and to use participative methods but these 

may not amount to meaningful participation for young people. 

Opportunities 

The DEA model offers a broad approach, with principles and definitions which do not dictate 

what should be done but rather how it should be done. If an organisation feels it is in tune 

with these principles and the definition then they may claim to be doing global youth work. 

This can provide an opening for DEA to influence and support the development of the work 

in a more coherent way through training and networking opportunities. 

There is the potential to closely align the global youth work model with the Hear by Right 

framework (NYA, 2007) and /or the UNCRC Rights of the Child. The DEA model could 

actively engage young people more it its direction and development, making use of the 

various participation and rights-focused work undertaken by member organisations, 

including campaigning agencies such as People and Planet and UNICEF, and local authority 

participation teams. 

Threats 
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The model is not widely understood by policy makers and funders, and there are not enough 

clear links to policy initiatives and other agendas. The contents and approach can be seen to 

be political (anti-globalisation and left wing/radical) exacerbating the first issue, especially in 

the current political climate. The principles and definitions are seen to be too academic and 

idealistic, not reflecting the reality of youth work practice and not being accessible to local 

face-to-face youth workers. 

The principles and approaches outlined are perceived to set the standard too high, excluding 

youth workers by naming their work as global. This creates an impression of the work as 

elitist and therefore does not achieve a critical mass of support from practitioners, or 

strategically by managers and heads of services. 

 

2.2 Connect, Challenge, Change (CCC) model 

The Connect, Challenge, Change (CCC) model has been developed through the experience 

of the implementation of the Big Lottery Funded Global Youth Action (GYA) Programme. 

This attempt to introduce and explain a youth action approach to global youth work resulted 

in the CCC model. The approaches identified on the GYA website, Globalyouthaction.org.uk, 

specify “long-term Global Youth Action Projects and Global Bites – short-term, exciting 

tasters of global learning and action.” The website states: 

“We help connect young people to the global issues that matter to them. We support them 

to make the connections between the personal, local and global, and to connect with peers 

who share their passions and concerns. We encourage young people to challenge 

themselves, to gain a more critical understanding of the world around them, and to challenge 

inequality and injustice. We support young people to plan and take action to bring about 

positive change towards a more just and sustainable world.” 

Respondents to the online survey found the CCC model attractive and accessible, both with 

a practice focus and for young people. However, there was some concern expressed about 

the action focus of the model. This was expressed by respondents who: 

 did not want (or their employers did not want) to be seen as „political‟ 

 did not make a distinction between personal action and collective campaigning 

action. 

This perspective could have an impact on the development of critical-thinking skills and 

social capital amongst young participants. Marton and Saljo (1976) suggest that simply 
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raising awareness and excluding the application of knowledge could lead to a form of 

surface learning rather than deep learning for change. 

There is little to indicate from the survey that practitioners and others feel there are 

conceptual or other fundamental problems with the CCC model. Any debate appears to be 

about accessibility of language because, by its definition, it is young-person and action 

focused, and therefore needs to be accessible to youth workers and young people. The 

issues of the action focus may need further explanation in supporting materials, ie 

emphasising personal, rather political, change. But the implementation of any broad 

approach will be defined by the context, audience and the agency, and this should not be 

seen as a problem. Responses seem to indicate the CCC model seems to be useful as a 

practice curriculum planning tool. 

When respondents to the online survey were asked about the Connect, Challenge, Change 

model of global youth action, the largest proportion (43.5%) stated that they felt it to be „very 

useful‟, followed by 39% who thought it to be „fairly useful‟ and 17% who thought it „okay‟. 

Again this indicates that the respondents were broadly favourable towards the model. 

Positive comments on the strength of the model included the following: 

 “Young people challenging themselves is a particular strength” 

 “This model does a fantastic job in summing up the essence of global youth work.” 

 “Very young-person centred” 

 “It is simple but effective and can be adjusted to the suitability of the group. The method 

of connecting to the issue at a personal, local and global level really helps young people 

understand how we are all interlinked and increases their knowledge of the way things 

work in the world.” 

 “this is much better, (than the global youth work  definition) plain and simple language – 

it is a definition that could be easily shared with young people.” 

If we look at some of the perceived weaknesses identified there are indicators of some 

problematic elements. These break down into the following four areas: 

 too action focused rather than awareness focused (mentioned three times) 

 text too wordy/long (mentioned once) 

 assumption that young people are not aware already (mentioned once) 

 change is an ongoing process and does not reach a logical end point following the other 

two stages (mentioned once). 
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These sentiments are reflected in a response to the interviews stating that the CCC model is 

project and action focused: ”the three Cs model is not the same as global youth work as it is 

more action centred and structured. Global youth work has a more of an ongoing 

relationship with no specific end point, it‟s open, not time, bound‟. 

 

A fuller discussion of the origins and potential impact of the Connect, Challenge, Change 

model can be found in Putting the Global into Youth Work: Reflections and Learning from 

Global Youth Action research study undertaken by Xchange Consultancy for DEA (2010). In 

summary they state that: 

”3C Framework (Connect, Challenge, Change). This provides an accessible 

framework and language and a „learning journey‟ design tool for global youth work in 

an outcomes-driven age. Its focus on the „how to‟ helps to integrate 

conceptualisation, learning progression and action. It is a pragmatic, practice-

orientated approach that works alongside the theoretical background to global youth 

work. More conceptual consideration and resource development is now 

recommended to underpin the framework. The 3C Framework is worthy of wider use 

in global youth work generally.“  

The broad feedback from this research would seem to endorse this perspective; the 

perceived weaknesses identified would seem to be largely to do with the action focus which 

may reflect an organisation‟s culture, where action is seen to be political and where 

awareness is acceptable, rather than there necessarily being a problem with the validity of 

the model itself. Although the Connect, Challenge, Change (CCC) model has been 

discussed by the Xchange Consultancy study, a SWOT analysis is included here to give a 

summary of the key issues. 

SWOT analysis of Connect, Challenge Change (CCC) model 

Strengths 

The language and progressive stages of the model offer some clarity and can be easily 

understood as a process and are therefore more accessible. There is potential for the model 

to be used in training for part-time youth support workers and volunteers, as it has obvious 

applications in practice. 

The model links with key elements of youth work processes, working from young people‟s 

interests to generate ideas (connect) rather than an imposed agenda.  
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This could widen the appeal of working on global issues in a youth work context. The 

elements of the model, especially the change stage, would link closely to a youth 

participation approach.  

The model, although developed through a DEA Global Youth Action programme, is not 

specifically owned by one organisation. It could present those working with young people 

with the chance to engage with, shape and own its development at a early stage, as 

opposed to global youth work which can be seen as already set and perhaps too ambitious 

and/or prescriptive. 

Weaknesses 

There is the potential that the CCC model will be used and adapted without a full 

understanding of global youth work (DEA) principles, which were developed to avoid the 

over simplification and potential for stereotyping of the global south, and to make explicit 

issues of power and inequality.  

Opportunities 

The CCC model can add the practice focus which can be seen to be missing from current 

global youth work definitions and principles, and this could be used to develop a curriculum 

framework. 

The current economic climate will increase the commissioning-out of youth services to the 

voluntary sector. The involvement of young people and a CCC-type model may be attractive 

as an approach and could form part of the criteria for funding allocation.  

Any new community service programme for young people proposed by the Government 

could provide an opportunity to secure resources for a project which utilises a CCC model of 

working or a structured opportunity for young people to undertake this community activity. 

Threats 

The current climate within youth services/children‟s and young people‟s services and the 

voluntary sector will mean that this is not an ideal time to introduce and try to promote a new 

model of work with young people on global themes.  
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Examples of approaches  

This section introduces some of the approaches adopted by a sample cross-section of 

agencies involved in global youth work. 

A. Reading International Solidarity Centre (RISC) 

RISC‟s Development Education Centre facilities include a shop, café and exhibition space. 

Global youth work falls within its aims of „Promoting global citizenship through arts and 

activism‟ involving work with majority world artists, young people, youth workers and 

communities, providing training workshops in schools and seminars. 

Examples of project work include: 

 the Local for Global DFID-funded project 

 the Arts Council-funded Art in Activism 

 Let it be Heard – an online and Creative Partnerships British science project (how to use 
science and arts, eg finding an alternative for plastic bags.)  

 a fashion performance in Reading high street, involving small groups of young people 
revamping old clothes, and based on five weeks of drama workshops (four of the young 
people involved received arts awards).  

RISC produces curriculum packs for teachers and youth workers. The global youth work 

process tends to involve a workshop(s) exploring ideas and the development of curricula, 

including country information, campaigns information and National Curriculum links where 

appropriate.  

RISC tends to use the terms global citizenship and sustainable development fairly 

interchangeably in how they design and describe their work.  

Based on an interview with Shehnoor Ahmed RISC Arts Co-ordinator. 

SWOT analysis of RISC’s global youth work approach 

Strengths 

The work undertaken by RISC with young people tends to be with smaller groups involving 

creative and imaginative approaches which engage the young people in learning and which, 

in some cases, lead to recognition and accreditation. 

RISC has meeting space, a café and a resources centre, which provide the facilities and 

organisational knowledge to support work with community and youth groups. 
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Weaknesses 

Workshops and small project work have a limited impact on a small number of young 

people. As the arts worker states: “One-off workshops are not ideal and it has proved difficult 

to get young people to come back after an initial activity.”  

RISC is a relatively small, voluntary organisation. There is limited funding and capacity 

available to develop and deliver global youth work, and there is not a strong strategic 

relationship with the local authority youth service. Youth workers may access resources or 

request workshops but long-term partnership is elusive.  

There is little evidence that this approach is attracting more difficult-to-reach young people, 

those at risk or those not in education, employment or training (NEET) with complex needs. 

Opportunities 

There is the potential to develop training for youth workers, teachers and artists, ie 

professional development on how to integrate global citizenship into education, sharing 

experiences and transforming knowledge.  

There is the potential to develop web-based sharing of ideas and disseminating curriculum 

resources and practice ideas, eg videos of how to address specific global topics, based on 

the existing resources and experience within the organisation. 

Threats 

The work is under-resourced and there is a lack of capacity or a strategic relationship with 

Children and Young People's Services. Until this is addressed, moving beyond the delivery 

of small-scale projects will prove to be very difficult. 

 

B. Global Education Derby’s model  

Global Education Derby (GED) is involved in probably the most well-developed global youth 

work provision in England, including a strategic, DFID-funded regional project. GED has 

developed a model of a global youth work approach which suggests that: ”Incorporating the 

global dimension into practice enables youth workers and young people to explore their 

connections with the rest of the world, engaging with complex global issues and exploring 

the links between their own lives and people, places and issues throughout the world.“  
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GED uses the DEA definition and ten principles of global youth work but also provides a 

model which seeks to explain the conceptual underpinning of global youth work. This model 

suggests that to be defined as global, youth work must incorporate three overlapping but 

separate areas – global Issues, global perspectives and global experiences – and states that 

these “must be addressed equally within the youth work curriculum. Without equilibrium 

between the three areas, global youth work, by its own definition and principles, is not taking 

place.” This Venn diagram seeks to distinguish and clarify different activities and approaches 

which youth work may undertake and consider being „global‟. The example that GED uses 

is: “undertaking activity work on HIV/AIDS as a global issue, although valuable in itself, is 

just work with young people on a global issue. Similarly, taking young people on an overseas 

trip does not, by itself, constitute a piece of global youth work.” (See 

www.globaleducationderby.org.uk for more details) 

In light of the responses to this survey some people who consider themselves to be involved 

in global youth work would not fall within the GED definition. Their work would not 

encompass equally the three key areas identified. For example, much of the global youth 

work undertaken in the Royal Borough of Kensington and Chelsea is what could be 

considered to be a global experience as defined by the GED model of global youth work. 

“More often than not, a global experience can be developed using technology such as the 

internet or via the exploration of international cultures through the arts, food, media and 

sport” and as ”stand-alone agendas, these do not constitute global youth work” as they do 

not include global issues and global perspectives.  

 

This can be problematic as global youth work is a broad church which includes a range of 

distinct organisations and approaches who define themselves as undertaking global youth 

work. What may be considered to be a principled model may also exclude or disillusion 

others undertaking work with a global dimension. This is supported by later comments from 

a representative of the NYA, who suggested that the language of global youth work is too 

opaque and exclusive. One possible way to avoid this exclusion is to judge the value of 

global youth work through the outcomes it achieves for young people, ie what do young 

people want to get out of it? If young people feel they have been listened to or empowered 

to effect some change and develop their skills and knowledge, then this could be the 

measure of whether the work was effective and /or global. The development of peer 

assessment tools is one possible way to recognise and test the theory against the practice of 

what is described as global youth work.  

 

file:///C:/Documents%20and%20Settings/Max.Hogg/Local%20Settings/Temporary%20Internet%20Files/Content.Outlook/51A0RA8M/www.globaleducationderby.org.uk
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The GED 2009–2014 Strategic Plan sets out the overall goal in relation to youth work: “To 

create new opportunities for young people to engage in voluntary and non-formal learning 

and to expand on our existing programmes to greater influence and improve the professional 

development of the youth work community at a local and regional level within a global 

context”. Further to this are the following key objectives: 

 to engage young people in innovative, non-formal learning opportunities that 

encourage critical understanding of the links between the personal, local and the 

global and seek their active participation in action that brings change towards greater 

equity and justice 

 to increase the capacity of youth and community workers within the voluntary and 

local government sector to develop a global youth work approach to engaging young 

people in education for sustainable development and global citizenship 

 to develop a team of Development Education practitioners within the organisation 

that work within the professional occupational standards of the youth and community 

framework. 

The global youth work co-ordinator states that what GED offers is based on the global youth 

work Open College Network (OCN), DEA-accredited training manual, and the definition and 

ten principles. Global youth work is “good youth work…supporting young people‟s transitions 

into adulthood, placing young people within the global interconnected context.”  

As noted, a key stated area of GED‟s work is training for youth workers, which includes 

expectations and action-planning activities from the DEA Global youth work training and 

practice manual. The Head of Integrated Youth Support Services in Derbyshire is very 

supportive of the development of global youth work. Derbyshire Youth Service now has a 

requirement that 10% of the youth work involves global education, which has been a 

significant recognition of the relevance/value of the work. GED recognises the 10% may not 

be the best way to measure the delivery of global youth work and there also other 

approaches, such as globalising other agendas, eg health targets. As part of the capacity-

building approach a conference on how to deliver this target was held in early 2010 for 

approximately 70 youth workers and involved De Montfort University‟s Youth Work unit who 

have significant experience of global youth work. GED also has strong links with Derby City 

Youth Service and delivers equal opportunities and anti-discriminatory practice training for 

youth work staff, which links to global youth work themes. 

In an interview the global youth work co-ordinator at GED suggested “effective global youth 

work often relies on the skills of the youth worker in conversation to challenge young 
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people‟s views and perspectives. Some of this doesn‟t have to develop into projects as 

such.” The impact of this process of informal education is difficult to measure in the short 

term, unlike project work. Other work of GED includes the „Saturday group‟, a small group of 

motivated young people. Specific issues addressed include gang culture and, more 

generally, clothing and culture, which may lead to a global dimension. 

Example of GED practice taken from the JAG focus group:  

A project with young women  

The method and content: Using the Connect, Challenge, Change model. A residential on 

global issues, followed by research with peers and the women‟s communities, followed by a 

second residential to explore the issues raised in the research. This finally led to a focus on 

peer education about honour killing. 

Outcomes: Local police got wind of the project and used the peer education material in their 

own work. The project enabled the participants to have a voice on a difficult issue to discuss, 

and one that they had a personal connection to. 

This approach reflects an integrated, more intensive global youth work (non-formal rather 

than informal education) approach where young people are introduced to the global 

dimension of issues of concern to them and enabled (trained) to develop some of the skills 

and confidence to undertake research and explore issues in some depth. The outcomes 

appear to be a combination of increased personal development on the part of the young 

people and increased awareness of another agency, ie the police. This type of approach is 

relatively resource and staff intensive, requiring skilled staff and committed young people. 

Based on an interview with Greg Woolley global youth work co-ordinator 

SWOT analysis of the GED approach 

Strengths 

There is a strong strategic relationship between GED and the local authority youth service at 

a high level in Derby City and Derbyshire County and there is a commitment to global youth 

work in policy and set targets (Derbyshire). 

GED offers CPD and basic training for youth workers in global youth work and this increases 

the capacity of the services to integrate the approach, reducing the reliance on one or two 

key individuals.  

There is expertise and experience of global youth work amongst staff within the region, so 

youth workers are able to draw knowledge and inspiration from real examples of practice.  
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Weaknesses 

Currently the East Midlands network is reliant on DFID funding to support its activities, and it 

will require significant resources to continue to operate at the same level or extend the work 

in the future. 

There may only be a tentative understanding of global youth work principles amongst 

stakeholders: “Although the key tenets of global youth work are enshrined in the principles of 

good youth work practice, staff and young people better understand challenging racism, 

prejudice or environmental issues but on a positive note they are making the links between 

the economic and security issues and the way we live in a global dimension.” 

Gerard McLister, Senior Youth Officer, Derbyshire, May 2010. 

Opportunities 

A framework, understanding and experience are reflected in policy within the services and 

workforce in the region and this capacity can be utilised to develop new areas of work. 

Threats 

The high-level strategic support for global youth work appears to be located with one or two 

individual heads of service; if these were to leave, significant expertise and support for the 

work would be lost.  

Changes to the structure of children and young people‟s services and Government funding 

cuts may have the impact of reducing services‟ activities to core services where global youth 

work is not seen to be a priority. “Global ed work (sic) is located within our universal 

provision. Increasingly the focus of our youth work is geared towards targeted youth support, 

promoting the welfare of vulnerable young people.” Gerard McLister, Senior Youth Officer 

May 2010 (see earlier comments on location of global youth work in youth services). 

 

C. Scout Association  

The Scout Association has around 400,000 members in the UK and works nationally via its 

international team to support local Scout leaders to develop programmes with young 

members. This takes place through online curriculum resources and the provision of training 

on international work. This is a strategic approach to supporting what is described not 

necessarily as global youth work but international or environmental work.  
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An extremely diverse membership of volunteers selects the curriculum locally and so global 

issues may be addressed to varying levels or not at all. This power in the membership is a 

key strength of such large movements but makes national curriculum development a 

process that needs to accommodate a range of perspectives and is one which cannot be 

imposed on local members. The international team uses a variation on the DEA definition of 

global youth work and suggests a three-step process to enrich programmes and further 

global awareness within Scouting: 

 

Raise awareness. To explain the context and use suitable activities to make necessary 

points.  

Accept responsibility for a better future through discussion and debate. All of the 

agencies have good support information within their activity packs and resources, as well as 

on their websites, and you can use this as a basis for discussion.  

Take action to make it happen. There are a whole variety of ways that young people can 

take action. They can inform other young people and members of their community (running 

activities, doing a display, contacting their local paper, etc), change the way they do things 

(conserve energy, buy Fair Trade goods, use less water, etc), take part in an agency 

campaign (ie Save the Children's campaign to Beat Poverty, UNICEF's campaign to end 

child exploitation, etc) or take part in an international day of awareness (ie World AIDS Day, 

World Fair Trade Day, Red Nose Day, etc). 

Activities also include the international team organising international awards and 

international partnership awards, which include a Global Challenge, with five different 

components (there is also an environmental award which has links to global themes, eg 

climate change). The training that is offered to Scout leaders has an optional international 

unit and leaders are encouraged to undertake one hour of „professional development‟ each 

year when they could opt for an international theme. 

Based on an interview with Daisy Charlton Programme and Development Adviser 

(International) 

SWOT analysis of Scouts Association approach 

Strengths 

There is a strong membership base willing to develop and deliver international or global work 

with young people.  
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There is a long-standing commitment embedded in the organisational mission to work with 

young people on environmental issues and to develop international friendship. 

Weaknesses 

The central international team cannot dictate what should be delivered with young people by 

local leaders nor does it have robust measures to ensure the quality of what is delivered 

locally in the name of global youth work.  

Indeed, there is little evidence that Scout leaders locally would be aware of or identify with 

the term global youth work. 

Opportunities 

There is potential to have a wide impact on a large number of young people via training and 

CPD for Scout leaders and the provision of curriculum resources and large-scale events. 

Threats 

The curriculum is subject to some constraints in terms of what is deemed to be appropriate, 

so actions may be restricted to certain areas (this could limit the potential to apply the CCC 

model of global youth work).  

 

D. People and Planet  

People and Planet is a student-focused network “campaigning to end world poverty, defend 

human rights and protect the environment” (People and Planet, 2010). There are 76 People 

and Planet groups in sixth forms and further education colleges and these groups‟ 

campaigns involve positive local action, such as asking local shops and cafés to stock Fair 

Trade products, having exhibitions and tasting stalls, and giving assemblies.  

People and Planet works with FE and sixth-form colleges (and new universities) in the East 

Midlands and London, funded by a DFID Development Awareness Fund grant. 

People and Planet claim that their work fits with global youth work, and they do describe it as 

such in some contexts, eg East Midlands Global Youth Work Network. As a campaigning 

organisation the CCC model fits with the People and Planet approach. This approach 

includes a „Go Green‟ campaign and training students in facilitation, group work and 

campaigning skills. A youth work approach is applied more in the FE and schools sector 

rather than in HE. One access point in FE and sixth-form colleges is the A/S award in 

Citizenship/Active Citizenship.  
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This can involve young people volunteering externally and People and Planet can give this a 

global perspective via workshops, training and resource materials. The issue of sustainability 

is also in the Ofsted inspection framework, (2009) providing a connection and/or justification 

for developing work with students alongside the capacity building of teachers to respond to 

these issues. Colleges also have to incorporate a „Learner Voice‟ policy (DCSF 2009) and 

have to report on these standards, so People and Planet are trying to develop their work to 

support this agenda. Links can come from students, Students‟ Unions and/or lecturers. For 

example, Croydon College environmental project relates to a „learner voice‟ agenda, taking 

action locally on a global issue. 

The added value of a global dimension is the development of critically aware young people 

understanding their place in the world personally and politically. Student enrichment, which 

is external to the college curriculum, also provides an entry point. Work in this context 

usually consists of workshops, focused on particular themes, which help to foster critical 

thinking skills. For example, a workshop may look at newspaper coverage and/or YouTube 

clips, taking a familiar issue and looking at it in a different way. 

People and Planet also offers recognition to the young people that participate in their 

activities. For example, registration for volunteering through „V Inspired‟ is possible but not 

many young people take this up this opportunity. Celebration and recognition of young 

people‟s achievement takes place through an event and a certificate, and this can be added 

to students‟/pupils‟ records of achievement. Other measures of impact include the number of 

groups registered and pledges signed alongside „campaign wins‟. These could be internal, 

eg the college shop stocking Fair Trade products or working to support other colleges, 

and/or external, eg the current RBS and oil campaign including recruitment and freshers‟ 

fayres and postcards sent to MPs. There is also the opportunity for students to participate at 

an annual People and Planet forum where issues are discussed, and motions are proposed 

and passed which have an impact of the development of the programme.  

Based on an interview with Emma Cockburn, FE/HE Outreach Manager  

 

SWOT analysis of People and Planet’s Approach 

Strengths 

The approach seeks to work with people outside of the school system where they have most 

autonomy and control over what they engage with and how, creating the potential for young 
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people (students) to take responsibility for their own group‟s activities and higher levels of 

engagement and participation.  

There is a range of resources which groups can access to support their own activities and 

there is the potential for peer-to-peer support to develop projects/campaigns, eg via an 

annual conference. 

Weaknesses 

The approach relies on gaining access to young people via formal educational settings, ie 

sixth-form and FE colleges, and this is restricted by administrative and academic staff. The 

work has to be perceived to be linked to college priorities and policies to ensure this access, 

potentially restricting the opportunities for youth-led initiatives.  

The work is primarily campaign and action focused, hence the fit with the CCC model, but is 

less concerned with longer-term relationships and the personal and social development of 

individuals. 

Opportunities 

The relationships developed with individual institutions (FE or sixth form) could develop into 

a longer-term, strategic relationship, for example around Learner Voice, student enrichment 

and recognised citizenship qualifications. 

Although the work takes place in a formal educational setting, the student enters into People 

and Planet projects and activities largely voluntarily. This approach has the potential to reach 

young people who are not in contact with any recognised youth service provision.  

Threats 

As with many voluntary organisations the support offered to local People and Planet groups 

is largely reliant on external DFID funding. Little financial support is available from the FE 

and sixth-form colleges themselves. Much of the activity could be seen to be political 

lobbying and therefore difficult to secure funding for from more traditional funders and 

Government. 
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E. Royal Borough of Kensington and Chelsea (RBKC) Children and Young 

People’s Services 

The Royal Borough of Kensington and Chelsea (RBKC) Youth Services are located within 

an integrated youth support services (IYSS) model and this appears to provide opportunities 

and challenges for the development of global youth work approaches. One key challenge is 

that there are now fewer managers with experience of youth work delivery and professional 

qualifications to support the strategic development of global youth work. This phenomenon 

appears not to be unique to RBKC and will have an impact across services in England.  

However, in RBKC a range of global youth work projects have been developed over a 

number of years, including, but not exclusively: a Moroccan cook book, developed by young 

people from the Moroccan community; a Royal Geographical Society youth project, Crossing 

Continents; and a Connexions Service LDD team (young people with learning difficulties 

and/or other disabilities) video project looking at skills development in comparison with other 

nations. Other methods identified for delivering global youth work include international visits, 

peer education projects, cultural and arts-based projects, youth accreditation and 

volunteering.  

A service manager stated that there has been a long-standing culture of international work 

and, importantly, a culture of encouraging staff to be creative and engage with different 

opportunities. The purpose is “to engage young people in issues that affect them locally, 

nationally and globally through inter-faith and inter-cultural learning”. It should also be noted 

that RBKC is a beacon authority and is therefore expected to demonstrate a high level of 

innovation and leadership in the services it offers, which should be shared with other local 

authorities. 

Based on an interview with Keni Thomas, Youth Service Manager 

SWOT analysis of RBKC’s approach 

Strengths 

There appears to be a constructive and supportive structure in place to develop a range of 

creative work with young people. There is a long-standing culture of international work led by 

particular youth and community projects, which involve minority ethnic communities with a 

strong programme of cultural, arts and sports activities. Global youth work activities appear 

to link in with the service target areas (corresponding to ECM outcomes) and to the need to 

record and accredit achievement of young people to meet Government youth policy 

requirements. 
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Weaknesses 

There are few managers with experience of youth work delivery and professional 

qualifications with the underpinning knowledge to support the strategic development of 

global youth work. This is a consequence of the move to integrated services for children and 

young people. 

Most global youth work opportunities require additional external financial support and all 

require support, understanding and permission from service managers to secure resources 

to enable these take place in an effective way. 

Opportunities 

There are many ongoing opportunities for global youth work to develop within an ethnically 

diverse borough and the RBKC IYSS involves a wide range of community, youth service and 

commissioned projects which have the potential to develop global youth work. 

There are experienced and committed practitioners and managers with the expertise to 

motivate and support practitioners in the service. 

Threats 

The strategic support for global youth work appears to be located with one or two individual 

service managers. If these were to leave, significant expertise and support for the work 

would be lost.  

Changes to the structure of children and young people‟s services and Government funding 

cuts may have the impact of reducing services activities to core services where global youth 

work is not seen to be a priority. 

 

F. Y Care International 

Y Care international (YCI) has developed: a programme of face-to-face work with young 

people via YMCAs, and with difficult-to-reach young people; a youth workers‟ network in the 

UK and Ireland, including seed funding for new local global youth work projects; training for 

YMCA youth workers; and conferences and workshops. This stands alongside campaigns 

which link issues of concern to young people throughout the world, eg youth justice. YCI 

work provides some clear evidence that global youth work can engage disadvantaged young 

people with global issues; for instance, it works with young people in prison and in hostel 

accommodation, most recently the development of accredited life-skills training for young 
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people with a global dimension. Although designed for the YMCA youth work network many 

of these approaches and innovations could clearly be replicated and utilised by generic and 

specialist youth work providers. Additional strength in the development of these programmes 

is drawn from the international arm of YCI, which provides stories from YMCAs in a range of 

local communities in countries overseas. This enables young people to be linked with their 

peers from around the world. This area is reflected to a certain extent by other international 

NGOs, but these would not have the specific young-people focus of YCI, nor the same local 

community basis provided by YMCAs in the UK & Ireland and overseas. 

 

Example of YCI practice taken from the JAG focus group:  

Global life skills pack  

The method: This worked well because it uses an existing structure for learning that young 

people are used to, with a global element added to the skills package where appropriate. 

The work involved trying to open up the discussion where possible, with a youth worker who 

is not afraid not to know the answer to tough questions. 

Content: Varied – open to the face that you can‟t force learning – it needs to come from the 

young person themselves. 

Outcomes: Linking personal issues to a wider context. Interconnectedness, ie their lives 

don‟t exist in a vacuum. 

This example can be located within a non-formal education approach (Ord, 2007 and Jeffs & 

Smith, 1990). It uses an existing structure of delivery, developed to include a global 

dimension. This is relatively low on youth participation, ie „Consulted and Informed‟ (this 

happens when young people give advice on projects or programmes designed and run by 

adults. The young people are informed about how their input will be used and the outcomes 

of the decisions made by adults) (Hart, R., 1992) Within a non-formal approach there is 

potential for the outcomes to be much firmer, potentially beneficial for the young people‟s 

personal development and more clearly understood by a wider audience, ie policy makers 

and funders.  

Based on an interview with Matt Jackson, Director of global youth work and campaigns 
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SWOT analysis of YCI’s approach 

Strengths 

YCI has a large constituency (network) of YMCAs to work with to deliver global youth work –

approximately 230 YMCAs in UK and Ireland. YMCA England alone claims to reach over 

1,000,000 young people each year (YMCA, 2010).  

This scope and potential is a great strength of YCI‟s work. It is able to offer opportunities to 

young people, often some of the most disadvantaged, eg via YMCA hostel work and work in 

prisons.  

The YCI national team also co-ordinates a global youth workers‟ network of around 150 

members who are supported via email communication and web pages, project „seed‟ 

funding, YMCA college training units and an annual conference. What this attempts to 

provide is a strategic impact on the youth work practice of YMCAs throughout the UK and 

Ireland through the provision of training, youth projects and curriculum resources.  

The work that takes place face–to-face with young people is carried out by local youth 

workers who have developed positive relationships with the young people with whom they 

work and who have some understanding of their needs and interests. Some high-level 

project and campaigns work is undertaken by a national team but the key aim is to support 

youth work practitioners via the YMCA network. 

Weaknesses 

This approach relies on the engagement of local YMCA youth workers and on their ability to 

engage young people and allow YCI access to young people.  

The approach is largely reliant on external funding and there are issues of sustainability in 

relation to the youth workers‟ network and funding for project work, especially in the current 

Government funding climate (funding for the network comes from a DIFD Development 

Awareness Grant).  

There is a need to increase the capacity of the local youth work providers to deliver global 

youth work without the staff and financial support of YCI centrally. There could be an 

overreliance on a few key interested staff locally who are the only people who understand 

the nature of global youth work. 

Because of the non-managerial relationship between YCI and local YMCAs it could prove 

difficult to record examples of practice and ensure the quality of what is delivered locally in 
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the name of global youth work. YCI has gone some way to try to mitigate for this by 

developing an online evaluation tool kit for YCMA staff involved in global youth work.  

Opportunities 

YMCAs locally are largely autonomous and can decide on their own programmes and 

curriculum content and how they deliver this with young people. Therefore global youth work 

has the potential to be integrated into policy and curriculum as the core business locally in a 

sustainable way. 

Threats 

Dramatic reductions in funding for support to youth work practitioners is the most pressing 

concern for organisations like YCI. Not only is Government funding likely to be reduced, but 

support from donations also shrinks in a time of recession/economic downturn. This has 

already seen the reduction of the YCI staff team. 

As stated above, it could be that the capacity of YCMAs to deliver global youth work is not 

developed. Instead it may be seen as a project-funded opportunity whilst resources allow, 

which does not lead to a long-term commitment to this area of work. 

 

3. A comparative assessment of models  

After reviewing the global youth work programmes and activities of these six organisations, 

and following discussions with five others, an attempt has been made to qualify these. There 

appear to be six approaches to organising the delivery of global work, and combinations of 

more than one type. These are: 

3.1 National organisations providing support to a closed membership and network of 

youth workers through promotion of specific themes, such as climate change, and the 

provision of virtual and paper-based curriculum resources and continuing professional 

development (CPD) and training opportunities. There is a tacit awareness of global youth 

work but this is not specifically reflected in policy. The Scouts exemplify this approach. 

3.2 National organisations providing support to young people in specific contexts 

through: promotion of specific themes, such as climate change; approaches to organising 

education and action on these themes; the provision of virtual and paper based curriculum 

resources; and support and training opportunities. People and Planet exemplify this 

approach. 
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3.3 Local voluntary and community sector organisations providing: workshops and 

project work directly with young people; ad hoc training sessions for youth workers and 

others on distinct global themes; and virtual and paper-based curriculum resources. 

Development Education Centres exemplify this approach. 

3.4 Local authority youth clubs and projects working independently, and on an ad hoc 

basis, to deliver face-to-face global youth work on particular themes depending on the local 

interest of young people and the service curriculum priorities. There may be little or no 

awareness of the definitions and principles of global youth work. Examples include project 

work such as a youth exchange or international „exposure visit‟, and/or one-off themed 

events such as an International Women‟s day celebration or work around World Aids day. 

Some of this may involve links with other agencies, including DECs, who supply information, 

contacts and/or curriculum materials. The activities may be supported by local fundraising 

and require the permission of managers in the case of a youth exchange, eg the Royal 

Borough of Kensington and Chelsea Integrated Youth Support Service. 

3.5 A strategic local authority approach where there is some organisational knowledge of 

global youth work. Global youth work is mentioned in policy and curriculum documents and 

is supported in some manner by service managers/head of service. This could result in 

some provision of virtual and paper based curriculum resources, CPD and training 

opportunities and small funding sources. This approach is exemplified by Derbyshire 

Integrated Youth Support Service. 

3.6 More rarely, a regional structure providing support to youth workers from the 

voluntary community and local authority sectors in the form of provision of some virtual 

and paper-based curriculum resources, and CPD and training opportunities. This approach 

involves some formal agreements with partners, and recognises and supports many of the 

models noted above. The structure tends to support the delivery of distinct global youth work 

projects resources as capacity allows, eg Enabling Effective Support for the Youth Sector in 

the East Midlands 

It should be noted that, within these approaches, there is a variety of methods that are 

employed by those undertaking global youth work. These range from creative arts, 

performance, sports and travel/exchanges, to campaigning on issues. 
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4.0 Areas of commonality 

4.1 Group work 

All the global youth work examples identified use small-group work at some stage; this is 

fundamental to the approach.  

Global youth workers need the skills to engage young people in discussions and dialogue to 

identify issues of concern (the Connect of the CCC model) and support young people in any 

project work. Group work is key to the global youth work approach. Communication and 

facilitation of learning and participation skills feature most highly in the responses to the 

online survey question of what “What skills, attitudes and knowledge do you feel are required 

to be an effective global youth work practitioner?” (For more details see appendix 6).  

4.2 Non-formal education 

The definition of global youth work (GYW) previously proposed by DEA explicitly cites that it 

is informal education (Jeffs & Smith et al, 1990). However, the majority of organisations 

which state they are involved in the work utilise an approach of developing and delivering 

curriculum resources of some kind. In some cases these are tailored to meet the needs of 

the audience, but these have aims and or learning outcomes either about personal 

development, learning or increased awareness of a specific issue or campaign. Although the 

work does not take place in a timetabled school classroom it may be more suitably described 

as „non-formal education‟ (Ord, 2007) where there is a structure and it is organised by the 

educator (youth worker) to specific ends.  

Based on this research there is little evidence of what can strictly be defined as informal 

education in the global youth work sector. Some workers have stated they deliver „global 

bites‟, one-off or off-the-cuff activities, but even these seem to have a method, content and 

outcome in mind after (or even before) an initial conversation with young people. The 

reference to informal education in the definition of global youth work could seem to be valid if 

it applies to the more casual engagements or dialogue between youth worker and young 

people, such as the conversation over the pool table which leads to the discussion of a 

global issue. “Fundamentally, youth work with individuals and groups stems from negotiation 

and mutual agreement” (Merton et al, 2004).  

 

However, there is little or no evidence that this approach to the work is widespread or leads 

to meaningful learning and by its very nature is difficult to document. The practice of non-

formal education is reflected by the current nature of youth work practice in local authority 
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and commissioned youth services. This type of practice increasingly requires youth workers 

to utilise non-formal work rather than informal education approaches which result in recorded 

and accredited outcomes (DFES, 2002). According to the National Youth Agency (2008) 

“Youth work offers both planned and spontaneous opportunities for people to learn 

through experience about self, others and society” (emphasis added). However, it is 

increasingly the planned opportunities which are prioritised, recognised and rewarded within 

youth services. Therefore global youth work practice, rather than theory, may be more in 

tune with this current context.  

 

4.3 An empowering approach 

In the online survey respondents were also asked “What do you feel are the most important 

aims of global youth work?“ in order of priority. The largest percentage of respondents (40%) 

felt that “to develop/empower the individual young person” was the most important aim of 

global youth work, reflecting the youth work nature of the approach. This would seem to be 

reflected in different ways in organisations‟ work, such as Y Care International‟s work on a 

global life skills pack (see earlier) where the personal and social development needs of the 

young person are brought to the fore.  

In other cases, such as People and Planet‟s work, developing the campaigning skills of 

young people may be prioritised. This can be linked to the Change element of the CCC 

model. 

Global youth work appears to be effective where it increases the capacity of young people 

and the organisations that work with them to engage in with global issues. Developing the 

personal capacity of young people to engage in critical thinking is identified as important 

through the online survey. When asked about the aims of global youth work, respondents 

commented: 

 “[There is an] explicit aim to develop critical thinking, learning into action.” 

 “It allows them to empathise with young people from other parts of the world.” 

 “Expand their perceptions of global issues enabling them to see other perspectives and 
make critical decisions about them.” 

 “A person-centred approach which is distinct from other forms of youth work practice and 
uses critical thinking as a tool for young people‟s empowerment and understanding.” 

This is closely linked to the skills and capacity to make connections between people. Here 

comments included: 

 “Developing global relationships – understanding how our behaviour affects others.” 
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 “The focus on the needs of people other than those taking part.” 

 “It connects people in a way that makes them look out of their own environment and see 
what they have in common with others, not what separates.” 

The second-largest percentage (32%) chose the aim “to challenge young people‟s 

attitudes/assumptions about others and the world around them”. 

 The third significant choice (23%) was “To increase young people‟s knowledge of 

development and globalisation issues, eg fair trade, climate change”. No respondents 

selected any of the following three options as the most important aim of global youth work: 

 To increase young people‟s support for the aid efforts of the Government or an Aid 
Agency 

 To increase the participation of young people in youth work or NGO programmes. 

 For young people to make face-to-face or virtual links with people from other parts of the 
world. 

When the JAG focus group was asked “what outcomes are we trying to achieve?” 

spontaneous suggestions of outcomes included: 

 ”Focus on changing attitudes rather than action – though global youth work is not just 
about young people themselves.” 

 “Encouraging curiosity about the wider world.” 

 “Broadening horizons – going beyond people‟s day-to-day lives. You can‟t force this – 
global youth work should not always rush to go global.” 

 “Focusing on connections rather than just differences between people –but can push this 
go too far – possible to overstate shared values”. 

The facilitator asked whether there was an implicit expectation that action should be an 

outcome, referring to the Change element of the CCC model. In response, participants said: 

 “Global youth work does need to have an action element. Just broadening people‟s 
horizons can put people in what feels like a hopeless situation. So there needs to be an 
element of action to achieve a positive outcome in order to give participants a sense 
of agency.” (Emphasis added in bold) 

 “Global youth work is also trying to create positive social change.” 

 “Actions can be reactive, based on the knowledge gained by a participant, rather than 
pre-determined.” 

 “Change can be at lots of levels – in someone‟s daily life, or as an ambassador for an 
issue. Change can be implicit – it may not be explicit in action.”  

 “Need care in talking about action.” 
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As may be expected the comments above reflect the practice examples to a certain extent. 

Local issues affecting young people tend to form the basis for global youth work, followed by 

a process of non-formal education which introduces a global dimension if needed. There are 

references to change being at a personal, internal level (a more youth work approach) rather 

than external political or campaigning levels. This tension, or difference of opinion, seems to 

be a recurring theme in the responses to this research. The two are not mutually exclusive, 

but further discussion may be useful to clarify the „action outcomes‟ that can be hoped for 

from a process of global youth work. There was general agreement in the focus group that a 

crucial outcome is capacity-building and skills development, with comments as follows: 

 “Global youth work should not be about the way to solve specific problems, but rather 

should give people the skills and capabilities to decide their own response to issues on 

an ongoing basis.” 

 “It‟s about future-proofing – going through the mental processes so that you can address 

the next challenge.” 

 “People do need some structure and direction as to how to take action, and need support 

to start off.” One participant said that their “organisation uses three tiers of action, which 

start quite directive, and become more user-led as people‟s capabilities develop.” 

 Linked to this, one participant argued that “the outcome should be critical thinking – the 

goal is not a specific action but encouraging people to think about connections, decision-

making processes etc.” 

 “Global youth work brings a new dimension to critical thinking because it brings in the 

global – linking our lives to global issues.” 

The comments above reflect an approach which could be aligned with a form of political or 

citizenship education, although comments from the group do not indicate that these are 

terms that are or should be used. Arguably all these comments could be made about a youth 

action or youth participation approach. It could be suggested that to engage in critical 

thinking and to develop the capacity and social capital to respond to issues or situations will 

necessarily contain a global dimension and impetus to seek positive, ethical change in the 

world. This suggests that a CCC type model and the development of youth participation are 

key to the global youth work approach.  

This presents opportunities to work with participation teams in youth services and elsewhere, 

including Hear By Right (to achieve an NYA quality mark youth services are required to 

achieve a minimum of Hear By Right established standard). The Hear By Right framework is 
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“based on the McKinsey Seven-S model of organisational analysis and change: Shared 

values, Strategies, Structures, Systems, Staff, Skills and knowledge, and Style of leadership. 

It relies on self- assessment across three levels: emerging, established and advanced. Each 

level builds on the last” (Badham and Wade, 2008). This could be used from a participation 

perspective to measure global youth work or possibly adapted to include a global dimension.  

Alongside this there are other initiatives such as Youth Councils, the UK Youth Parliament, 

Youth Opportunity Fund panels and youth inspections of youth provision, which could all 

provide opportunities for the integration of global youth work centred on the development 

and empowerment of young people. 

4.4 Working in partnership  

Accessing young people is key to global youth work. Often agencies can struggle with this 

most basic ingredient, relying on „gate keepers‟ in the form of youth workers, teachers and 

others to gain access to young people. Access to young people is stronger where there is a 

natural constituency. For Y Care International this constituency is the YMCA movement, and 

individual staff in specific YMCAs. For the Scouts (as well as the Boys‟ Brigade, Girl Guiding 

UK and the Woodcraft Folk) the constituency is its membership through regional networks 

and individual leaders.  

In local authorities global youth work may be developed by local youth workers who have a 

clear membership. However, at a more strategic level in integrated services managers work 

in partnerships with the voluntary and community sector and others. For Development 

Education Centres there is no immediately obvious constituency therefore there is a clear 

need to develop partnership with other voluntary and community organisations and the local 

authority youth service. Historically these partnerships have been weak and have often not 

moved beyond the provision of workshops for young people and occasional staff training 

sessions. However, partnerships have been developed successfully in Derby and Derbyshire 

with Global Education Derby, supported by staff and resources.  

Global Education Derby and Y Care International have provided direct training for youth 

workers, as well as providing the resources and opportunities for youth workers to offer peer 

learning and support and sharing of good practice. In addition, both have provided financial 

resources to invest in partner organisations and their staff via seed grants. These grants are 

used to fund local project work, subsidised conferences and free curriculum resources. For 

example, Global Education Derby has funded 15 places on the De Montfort University MA 

global youth work modules for full-time youth workers.  
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Increasing the understanding and capacity of both local authority and voluntary youth 

services appears key to effective strategic development of global youth work and wider 

impact on young people.  

4.5 Priorities for the development of global youth work 

In the online survey respondents were asked: “If global youth work is to develop, what 

should the priorities be?”  

Respondents narrowly suggested that the first priority should be given to „increasing 

awareness amongst youth services, young people and NGOs via briefings and events‟. This 

was closely followed by „developing global youth work training for youth workers locally and 

nationally‟ and „lobbying for global youth work‟s recognition in policy (and funding streams), 

eg via DCSF and DFID‟. Next featured was „developing and disseminating curriculum 

resources, eg session plans on specific global themes‟ and, to a far lesser extent, „reaching 

an agreement of common approaches and principles of global youth work‟ and „developing 

forums and networks for youth workers and young people to collaborate, share skills and 

ideas‟. When asked their second priority, the „need to develop training‟ and „lobby policy 

makers‟ featured highly whilst „increasing awareness‟ featured less. These top priorities 

seem to endorse the need for organisations such as DEA to continue to promote global 

youth work to those working with young people and those in strategic positions, but also for 

training to be further developed and delivered as a means to promote and embed the value 

of the work.  

5.0 Conclusions  

a) A majority of global youth work practice is undertaken through project work, within 

universal services/programmes of positive activities, with young people without 

additional or complex needs.  

b) There is not a ground swell or critical mass in the youth work sector for global youth 

work as defined by DEA. The terminology of global youth work set out by DEA and 

adopted by others is perceived to be unclear and not accessible to practitioners 

currently undertaking the work and possibly those who may consider it. Terms based 

on the outcomes which global youth work practice actually produces for young 

people (such as critical thinking skills) may prove to be more accessible for 

practitioners and young people themselves. 

c) Careful consideration needs to be given to the intended outcomes that global youth 

work should be trying to achieve, closely involving young people in this development. 
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d) The DEA definition and principles are not shaped by practice and have the potential 

to set the bar too high and exclude practitioners who do not have the time, energy or 

inclination to be specifically trained in these.  

e) The Connect, Challenge, Change model appears to be accessible and is closely 

aligned with the key aims of youth empowerment and participation. The CCC model 

links closely with the principles and requirements of youth services to listen to young 

people and engage them in programmes based on their needs. It can provide a 

framework in which practice can be influenced by the young people. 

f) Strategic national and regional structures involving partnerships are key to the 

development of global youth work. Through these partnerships professional 

development opportunities, forums, networking opportunities and curriculum 

resources can be developed and disseminated. 

6.0 Recommendations  

It should be noted that that, at this time, the future scale and scope of the public sector, 

including youth services and support for the voluntary sector, is unclear. What seems to be 

certain is that any non-formal education and universal services/positive activities aimed at 

young people with have to operate with dramatically reduced financial resources in the short 

term. Consequently the recommendations outlined here are all subject to this changing 

climate. 

6.1 For global youth work practitioners and organisations  

a) If the aim is to develop the capacity and social capital of young people then the 

participation of young people in the development of global youth work is essential. 

The Global Youth Action programme‟s „global collective‟ of young people provides an 

example of how young people can be involved nationally in the development of 

global youth work. This model should be reviewed and suggestions made as to how 

this can be embedded further, alongside developing links with other bodies including 

the British Youth Council and UK Youth Parliament. Models of youth 

participation/action such as the Connect, Challenge, Change model have the 

potential to offer a framework which can link a global dimension into the local 

priorities of youth services (local authority and voluntary), in a cross-curriculum 

manner rather than it being seen as a single curriculum area. 

 

b) The Connect, Challenge, Change model should be reviewed to identify how these 

approaches can be developed into a curriculum model which corresponds closely to 
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those used by many youth services and voluntary organisations. This could be 

presented in electronic form online for practitioners and those with a curriculum 

development role. 

 

c) There is a need to extend training for those working with young people to encourage 

greater understanding of the key elements of global youth work practice and its 

intended outcomes. This training will help to promote and embed the work in 

mainstream practice in a range of contexts. This can be implemented by higher 

education institutions and local training providers through strategic partnerships. 

Existing training materials and relationships can be used to agree common methods 

and learning outcomes for the partnership, such as that between YMCA College, De 

Montfort University and UEL. This programme of training could be co-ordinated via 

the Youth Work Training Agencies Group (TAG). 

 

d) As the production of curriculum resources is an important method for the support of 

global youth work any resources developed should be more easily accessible to 

those working with young people across sectors, not just the membership of 

voluntary organisations or youth services. Agencies could collaborate on the 

development of non-formal educational resources linked into current themes such as 

the 2012 Olympics, provided in easy to understand formats which can be used at low 

or no cost to the user. These resources might take the form of, for example, web 

downloads offered from a central point such as DEA or the National Youth Agency. 

This will require some co-ordination and sharing of cost and could be led by 

members of the Joint Agencies Group. 

 

e) To support the development of global youth work systems to strengthen the 

evaluation and documentation of global youth work practice are required. This could 

be linked to outcomes that agencies/services have to report on in their regular work, 

such as ECM outcomes amongst others. A form of self-assessment and peer 

assessment may be useful tools to develop for use within the sector, possibly based 

on the Ofsted inspection framework (2007) and/or similar in structure to the Hear By 

Right framework (Badham, 2008), drawing on Y Care International‟s Online Planning 

& Evaluation Toolkit and current evaluation work being undertaken by DEA. This 

could strengthen existing practice and contribute to a common understanding of 

global youth work and identify examples of good practice which can shape strategic 

development. 
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f) Considerable work needs to be done to identify ways to secure resources to extend 

and develop global youth work in almost all agencies involved in this work.  

 

DFID has been the main source of funding and replacements need to be found if this 

work is to continue to develop. Working in partnership with other bodies/agencies 

and widening the net of potential collaboration and therefore access to resources 

needs to be explored urgently. 

 

6.2 For wider children's services and youth practitioners in local authorities and the 

third sector  

a) The main point of connection around global youth work appears to be around youth 

participation and youth action, possibly using the CCC model. 

Global youth work can be logically located within youth participation work in youth 

services and elsewhere. It can contribute to Hear By Right standards, Learner Voice 

and initiatives such as Youth Councils, the UK Youth Parliament, Youth Opportunity 

Fund panels and youth inspections of youth provision. These all provide opportunities 

for the integration of global youth work centred on the development and 

empowerment of young people. Examples could include: Youth Opportunity Fund 

Panels explicitly promoting applications from young people which have a global 

dimension and incorporating this into funding criteria, or youth inspections, including 

a focus on whether youth provision has a global dimension and offering critical 

feedback on where this could be developed. 

b) Youth work practitioners and services managers should develop links with voluntary 

and community organisations, including Development Education Centres, to develop 

joint funding bids. These might be focused on securing strategic resources to support 

youth participation and youth action/volunteering programmes with a global 

dimension, for example via youth volunteering charity V and the Big Lottery Fund. 

6.3 For funders considering global youth work projects or programmes. 

a) Global youth work is an effective approach to utilising young people‟s energy and 

enthusiasm, enabling them to develop personally, increasing their capacity to 

contribute to local, national and global communities and developing their social 

capital. They can develop critical-thinking skills and political literacy which contributes 

to their understanding of globalisation and consequently increasing support for 

overseas development.  
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b) Global youth work can play a major part in adding value and extending the global 

learning of relatively large numbers of young people via volunteering and community 

service programmes, in a local and national context, rather than the relatively low 

numbers involved in overseas volunteering programmes. 

c) Investment in the capacity of the children and young people‟s workforce to deliver 

global youth work will have a strategic impact on the outcomes for young people 

locally, developing social capital and contributing to Every Child Matters outcomes 

and the Big Society agenda. Examples of a strategic approach via regional and 

national networks suggest that large numbers of young people can be reached 

through high–quality, non-formal educational opportunities provided by qualified staff, 

which inspire and engage them in global issues, building support for development. 

This can be achieved by the development of quality training and professional 

development opportunities for those working with young people and the provision of 

curriculum resources to support the work.  

d) With funding development awareness, community service/volunteering and youth 

work programmes, priority should be given to proposals where organisations aim to 

increase their capacity by working in partnerships through regional networks and 

involve the participation of young people in their development, as this has 

demonstrable benefits in the reach and quality of the programmes provided.  
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file:///C:/Documents%20and%20Settings/Max.Hogg/Local%20Settings/Temporary%20Internet%20Files/Content.Outlook/51A0RA8M/www.ymca.org.uk/bfora/systems/xmlviewer/default.asp%3farg=DS_YMCA_ABOUTART_19/_page.xsl/7
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6. Online survey response – “What skills, attitudes and knowledge do you feel are 

required to be an effective global youth work practitioner?” 
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Appendix 1 – Joint Agency Group (JAG) members 

Anti-Slavery International 

British Youth Council 

British Council (Global Xchange) 

British Museum 

CAFOD 

Citizenship Foundation 

Christian Aid 

Commonwealth Youth Exchange Council 

Comic Relief 

DEA 

Development in Action 

Envision 

Girl Guiding UK 

GLADE 

Global Education Derby 

The Harambee Centre 

Institute for Global Ethics 

International Alert 

Lancashire Global Education Centre  

Leeds Development Education Centre 

Lincolnshire County Youth Service 

National Youth Agency 

Oxfam  

PeaceChild 

People and Planet  

Plan International 

Raleigh International 

Red Cross 

Save the Children UK 

Tzedek 

The Scout Association 

SPW 

Student Action for Refugees 

UNICEF UK 

VSO (Global Xchange)  

We Are What We Do 

Woodcraft Folk  

World Bank Institute 

World Vision  

Y Care International 

UKYP 
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Appendix 2 – the ten key principles of global youth work 

N.B. DEA no longer uses these principles to describe global youth work. 

Global youth work: 

1. Starts from young people‟s experiences and encourages their personal, social and 

political development. 

2. Works to informal education principles and offers opportunities that are educational, 

participative, empowering and designed to promote equality of opportunity. 

3. Is based on an agenda that has been negotiated with young people. 

4. Engages young people in critical analysis of local and global influences on their own lives 

and communities. 

5. Encourages an understanding of the world based on the historical process of 

globalisation. 

6. Recognises that the relationships between, and within, the North and South are 

characterised by inequalities caused by globalisation. 

7. Promotes the values of justice and equity in personal, local and global relationships. 

8. Encourages an understanding of, and appreciation for, diversity, locally and globally. 

9. Sees the people and organisations of both the north and south as equal partners for 

change in a shared and inter-dependent world. 

10.Encourages action that builds alliances to bring about change.  

(DEA, 2007)  

 

Appendix 3 – Global youth work – interview questions, January 2010 

 

1. What type of global youth work would you say you are involved in? (What methods 
do you use and what is the purpose?) 

 
2. Broadly what outcomes are you aiming for in your global youth work? 

 
3. What terminology do you use when you describe your work (eg informal education, 

global education, global citizenship, youth action)? 
 

4. Do you feel this language adequately captures your global youth work practice?  
 

5. In your experience do you feel youth workers understand the purpose of global youth 
work? Why do you think this is the case? 

 
6. Could you give me an example of successful global youth work? 
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7. How do you measure the impact of this work? (What are the indicators that this work 

has been a success?) 
 

8. How do you feel global youth work can be mainstreamed in the youth work sector? 
(where are the links to youth work agendas?) 

 

Appendix 4. List of telephone/face-to-face interviewees 

 

1. Daisy Charlton, Scout Association 

2. Emma Cockburn, People and Planet 

3. Greg Woolley, Global Education Derby 

4. Ian Richards, Lincolnshire Youth Service and DEA 

5. Jess Witchell, GLADE 

6. Jon Boagey, National Youth Agency 

7. Keni Thomas, Royal Borough of Kensington and Chelsea Youth Service  

8. Matt Jackson, Y Care International 

9. Pauline Jackson, Hackney Youth Service 

10. Senior Ahmed, Reading International Support Centre (RISC)  

11. Email correspondence with Gerard McLister, Derbyshire Youth Service. 

 

Appendix 5. Online survey – questions and profile 

Survey questions 

1. Could you tell us about your role? Please choose as many options as apply to 

you: 

 I work face-to-face with young people on global youth work projects 

 I work with an NGO/INGO to support youth workers or supporters to undertake global 

youth work by providing resources, information and training 

 I work with a national voluntary youth work organisation to support members of our 

network to undertake global youth work by providing resources and information and 

training 

 I work with a local authority youth service/IYS Service and support staff to undertake 

global youth work by providing resources and information and training 

 I work in a local voluntary community organisation and support youth workers to 

undertake global youth work by providing resources and information and training 

 I work for a training provider/HEI which trains youth workers and this has a global 

youth work component 

 I have been trained in global youth work approaches/principles 

 I am involved in an NGO or youth work but not global youth work at present 

 Other (please specify). 
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2. What do you feel are the most important aims of global youth work? (Please rank 

in order of importance): 

 

 to develop/empower the individual young person 

 to support young people‟s educational development by offering an accredited or 

recorded outcome 

 to support young people to campaign on an issue, eg young people taking an action 

as part of an NGO or local community-based campaign 

 to increase the participation of young people in youth work or NGO 

programmes/organisations 

 to challenge young people‟s attitudes/assumptions about global issues 

 to increase young people‟s knowledge of development and globalisation issues, eg 

fair trade, climate change 

 for young people to make face-to-face or virtual links with people from other parts of 

the world 

 to increase young people‟s support for the aid efforts of the Government or NGO 

 other (please specify). 

 

3. How useful do you find the following definition of global youth work in your day-

to-day work?: 

Global youth work is informal education with young people. It encourages a critical 

understanding of the links between personal, local and global issues. It seeks their active 

participation in bringing about change towards greater equity and justice. 

 Very useful (please explain) 

 Fairly useful (please explain) 

 Okay (please explain) 

 Not very useful (please explain) 

 No use at all (please explain). 

 

4. How useful do you find the following Connect, Challenge, Change model of global 

youth action to explain global youth work: 

“We help connect young people to the global issues that matter to them. We support them 

to make the connections between the personal, local and global, and to connect with peers 

who share their passions and concerns. We encourage young people to challenge 

themselves, to gain a more critical understanding of the world around them, and to challenge 

inequality and injustice. We support young people to plan and take action to bring about 

positive change towards a more just and sustainable world.” 

Very useful 

Fairly useful 

It‟s okay 

Not very useful 
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No use at all  

Do you have any further comments/observations about this ‘CCC’ approach? 

5. What skills, attitudes and knowledge do you feel are required to be an effective 

global youth work practitioner? 

 

6. What, if anything, do you feel makes global youth work distinct from other forms 

of youth work practice? 

 

7. If global youth work is to develop what should be a priority? Please rank in order 

of priority: 

 

 agreement of common approaches and principles of global youth work 

 increased awareness amongst youth services, young people and NGOs via briefing, 

events, etc. 

 development of global youth work training for youth workers locally and nationally 

 more curriculum resources being developed and disseminated, eg session plans on 

specific global themes, CD Roms, etc 

 further development and support for networks of youth workers interested in this area 

 lobbying government for global youth work‟s recognition in policy (and funding 

streams) by government departments, eg DCSF and DFID? 

 Other –please specify. 



Global youth work mapping – Paul Adams UEL Page 51 
 

 

Profile of respondents to the online Survey  

Twenty-five people responded to the online survey, which consisted of ten questions and 

was made available for two months. To identify respondents they were asked to list all 

categories which applied to them. The responses suggest that over 64% are engaged in 

youth work practice which they define as global youth work. Some of these are also involved 

in providing curriculum resources to support youth work practice and the bulk of these are 

located within the voluntary sector (national or local). 
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Appendix 6. What skills, attitudes and knowledge do you feel are required to 

be an effective global youth work practitioner? 

The responses to the question “What skills, attitudes and knowledge do you feel are required to be an 

effective global youth work practitioner?” resulted in some detailed comments. These have been 

broken down into various terms that emerged under the skills, attitudes and knowledge required. 

Firstly the skills appeared to relate to eight separate but related areas:  

GYW Skills

Communication skills 

Facilitation of discussion & 
dialogue 

Enabling young people’s 
participation 

Develop coherent and 
structured programmes of 
learning 

 

There is a reasonable spread of skills identified, with communication and facilitation of learning and 

participation featuring most highly. It can be argued that these are some of the important but generic 

skills you would expect to see in effective youth work practice where there is some form of project 

work or curriculum activity being undertaken (rather than more conversation-based informal 

education). It is only the reference to perceived skills in „relating real-life experience to global themes‟ 

which might be considered distinct to global youth work. This could help in framing the area of most 

need in developing curriculum resources and training aimed at youth workers, ie what effective youth 

workers are missing is the other elements of attitudes and knowledge, rather than specific skills.  
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Secondly the attitudes identified appeared to relate to six separate but related areas:  

 

GYW Attitudes

Passionate about the issues

Open to new experiences,cultures 
& challenges

Positive, proactive creative 
attitude

Non judgemental/empathy

'Practice what you preach' role 
model

Concern about young people's 
development

 

The responses to this question would seem to confirm anecdotal evidence that the people who 

undertake global youth work do so because they are personally committed to the issues under 

discussion and/or have experienced different cultures, countries and global activities. This would also 

seem to indicate that global youth workers tend to use creative methods as a result of a positive 

disposition that reflects an optimism and belief that change can be achieved. This and the remaining 

themes again could be associated with the practice of effective dynamic youth workers. 

Thirdly the Knowledge identified appeared to relate to three separate but related areas:  

 

The responses to this question seem clearly to indicate that some understanding of global issues is 

an essential requirement of global youth work practice.  
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However, linked to this is the knowldege (and perhaps skill) of where/how to access information on 

global themes. The value of personal experience is highlighted but it is not clear if this response 

comes from people who have this knowledge based on their personal experience, and therefore they 

consider it to be valuable, and that those without it would not consider it to be valuable. 

 “Understanding of global issues vital” 

 “Understanding / knowledge of the subject area” 

 “Understanding of current global issues, global politics, and the effect of globalisation” 

 “You need to keep up to date with the news, unheard or unreported news and politics in the UK 

as well as globally” 

 “knowledge needs to be of sustainable development, global poverty and inequality, community 

cohesion and the local-global links in these three topic areas.” 

Skills, attitudes and knowledge for global youth work practice, conclusions 

Based on the online survey responses it would appear that the skills and attitudes considered to be 

required to be an effective global youth work practitioner are not that dissimilar to those of an effective 

youth worker who engages young people in the dialogue and discussion of some form of non-formal 

education, eg project work which leads to personal or collective action (see LLUK, 2008). The third 

area of what might be termed global knowledge is cited as a more distinct requirement, and this is 

also the area that may intimidate generic (non-global) youth workers most and/or be used as a reason 

for not undertaking global youth work practice. It is not clear what specific knowledge needs to be 

obtained, to what level, and how this is to be obtained in order to become an effective global youth 

work practitioner. The answer may lie more in a general awareness of current affairs which might, 

more aptly, be described as a set of skills in how to access information of various themes and issues, 

as one respondent stated: 

 “This doesn't mean you need a degree in international relations – but you need to have the resources 

to be able to answer the questions young people may have, or at least know where you can direct 

them to find out more information.” 

This information could prove useful for developing curriculum resources, and developing and 

influencing training for youth workers to enable them to feel confident about delivering global youth 

work. If the skills, attitudes and knowledge required are broken down, this can be used to emphasise 

where youth workers or agencies working with young people in a non-formal context currently have 

strength and what they need to do to develop their global youth work practice. 

 


